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Why Do People Behave? 

Modeling? Accident? Instinct? Condition?? 

Why Do People Continue Behaving? 

IT WORKS! 
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Functions of Behavior 

 The most common functions of problem 
behavior in schools are: 
 Escape/avoid aversive academic tasks 
 Access peer attention 
 Access adult attention 
 Escape/avoid unwanted peer or adult attention 
 Access a preferred activity 



Three Guiding Principles 

 Identify how to intervene early in an escalation 
cycle 
 

 What can be done to prevent the triggers from 
happening 
 

 Identify replacement behaviors that can be taught 
and serve a similar function 
 

 



Phases of Escalating Behavior 
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High 

Low CALM 
 



Phase 1:  Calm 

 Behavioral Characteristics The student is 
cooperative (accepts corrective feedback; 
follows directives) 
 Intervention is focused on prevention -- 

avoid the student’s triggers; use positive 
reinforcement; teach relaxation strategies; 
teach replacement behaviors 



The Model 
High 

Low 
TRIGGER 

 



Phase 2:  Trigger 

 Behavioral Characteristics The student 
shows signs of agitation -- quick, darting 
eyes; terse speech; busy hands 
 Intervention is focused on prevention and 

redirection -- offer help; remove from or 
modify the setting; prompt an appropriate 
behavior and reinforce the student’s attempt 
to use it 



Replacement Behavior 

 A Replacement Behavior: 
 Is socially appropriate 
 Serves the same function as the problem behavior 
 Is immediately reinforced by school staff and/or peers 

 Examples: Says “Stop teasing me” instead of hitting; Raises 
hand for help instead of tearing up worksheets 
 



Which of the Following are 
Appropriate Replacement Behaviors? 

 Jason is nine and cries when asked to do difficult 
tasks.  The crying is maintained by avoiding or 
escaping the tasks. 

 Possible Replacement Behaviors: 
 More rewards for doing tasks 
 Asking for a break from tasks 
 Asking to do something other than the tasks 
 Requesting adult attention 
 Asking to have soda after tasks are done 
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Which of the Following are Appropriate 
Replacement Behaviors? 

 Leslie is 12, has severe intellectual disabilities, does 
not use words, and hits her head.  Head hitting is 
maintained by adult attention during work periods. 

 Which is the best Replacement Behavior 
 hide under her desk and be ignored 
 sign for “more” to another student 
 take completed work up to show the teacher 
 move to sit by another student 
 engage in repetitive behaviors (e.g. -- rocking) 
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Appropriate Replacement Behaviors? 

 Leslie is 12, has severe intellectual disabilities, does not 
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by adult attention during work periods. 
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 hide under her desk and be ignored 
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Prompts 

 Effective prompts direct the student to a 
behavior that the student may be willing 
to try 
 Example: “Let me show you something” 

 Ineffective prompts direct the student to 
do something that is highly aversive 
 Non-example:  “Get out your materials and 

get to work” 



 
 Show and tell students what it is that is expected under specific 

circumstances. Do not assume that they know and can. 
 

 Use verbal prompts along with physical demonstration 
 “Watch me, notice how I use a quiet, inside voice 
 when I say this - ‘excuse me’.” 

 
 “Right now I’m thinking that I need to do something  
smart because I’m feeling mad - so watch me take a 
deep breath and walk away.” 

 
 Use natural models 

 “Did you notice how Billy held that door open for Ben? 
 That was very respectful.” 

 
 “Remember how we talked about ignoring loud 
 noises? Look at Andrea right now - that’s great because 
 she’s focused on her work.” 

 

Modeling 



Programming for Transfer:  
Instant Replay 

 Younger students: 
 “My turn” Model the replacement behavior 
 “Your turn” Ask the student to repeat the 

replacement behavior 
 Older students:   
 “Instant replay - try what we practiced”   

 



Activity – 10 minutes 

 Turn to person next to you 
 One of you will identify a child you know/are working 

with.   
 Complete the 3 point scale for that child 
 Include what most often triggers the student 
 What the student looks like (face; body) at each stage 
 Some ideas for what the student could try to get back 

to calm  
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Phase 3: Agitation 

 Behavioral Characteristics  The student is 
increasingly less focused -- signs of agitation 
become more intense 

 Intervention -- Provide reasonable options and 
choices. 

 Multiple Choice: Offer at least two positive choices the student 
can choose 

 Restricted Choice:  Select between an appropriate choice and a 
choice that will result in a negative consequence  



Using Choice 
 Students are provided opportunities to independently 

make decisions between two or more options that affect 
their daily routine. 

Normal Johnny, you should get your project finished this 
morning 

Bite Me! 

Choice Johnny, I want you to make a choice - you get to 
decide. You can either get your math project done 
or you can get started on your writing 
assignment. It’s  totally up to you - which one? 

Math project 
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High 

Low 
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Behavior Momentum 
 A strategy for increasing the probability of compliant behavior by 

asking a student to do two or three things they typically want to 
do and then following these requests with a request for a behavior 
the student typically does not want to do. 

Normal Johnny, you should get your project finished this 
morning 

NO! 

Behavior 
Momentum 

Johnny, can 
you help me 
with these 
books? 

Johnny, will 
you sharpen 
my pencil 

Johnny, you 
should get 
your project 
finished this 
morning 

OK 



Stage 4:  Acceleration 

 Behavioral Characteristics The student becomes 
provocative; threatening; personal 

 Intervention is focused on SAFETY The 
escalation will likely run its course.  

 Remove all triggering or maintaining factors 
 Follow crisis prevention plan 
 Disengage from student (to maximum possible extent) 
 Establish and follow through with bottom line consequence 



The Model 
High 

Low 

PEAK 



Phase 5:  Peak 
 Behavioral Characteristics Student is out of control.  Aggression; 

property destruction; self-injury; hyperventilation 
 Intervention is focused on SAFETY 

 If the student is throwing things -- room clear; duck; monitor and 
call for help 

 If student runs away -- call for help.  If it has happened more than 
once, develop a monitor or safety plan.  Specifics depend on what 
they do when they run 

 Student is dangerous and cannot be controlled with multiple 
school personnel -- call police 

 Student is hitting someone and does not stop -- 
 Prevent them from hurting anyone -- escort to safety 
 Call for help if the student resists escort 
 Room Clear 
 Report to administrator ASAP 

 







The Model 
High 

Low 

DE-ESCALATION 



Phase 6:  De-escalation 

 Behavioral Characteristics Student displays 
confusion but decreases severe behavior -- 
social withdrawal; denial; blaming others; 
minimizes responsibility 
 Intervention is focused on removing 

attention.  Don’t nag or force apology.  
Emphasize starting anew 



The Model 
High 

Low RECOVERY 
 



Stage 7:  Recovery 

 Behavioral Characteristics Student is 
ready to engage in alternative activities 
 Intervention  
 Follow through with consequences for problem 

behavior 
 Positively reinforce any attempts to display appropriate 

behavior 
 Debrief -- goal is to teach or re-teach the appropriate 

behavior for next time 
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Punishment 
 Reliance on Punishment as the primary behavior change 

strategy  is unlikely to be effective. 
 Use of consequences should emphasize teaching 

the appropriate pro social replacement behavior 
 The appropriate use of consequences has two potentially 

useful purposes: 
 To ensure that problem behavior is not rewarded 
 To minimize disruption to the educational environment 

 
 



Correction Strategies 

 Get privacy 
 Start with a positive statement (“thanks for 

stopping” or “thanks for your attention”) 
 State the appropriate behavior (“remember to 

speak respectfully at school”) 
 If the student cooperates, acknowledge “thanks” 
 If the student escalates, review choices “If you 

follow directions, you will keep earning points.  If 
not, you’ll have time-out” 



Functional Consequences 

 All positive consequences must either 
 Meet the same function as the problem OR 
 Provide a consequence that is larger and more reinforcing 

than the function of problem behavior 
 All negative consequences must  
 Deny the same function as the problem OR 
 Provide an aversive that is more powerful than the function 

that the student receives 



 Use the least amount necessary 
 Pre-plan and teach 
 Use only with  

reinforcement for  
replacement  
behavior 

 Should defeat  
function of  
problem behavior 

Use of Aversive Consequences 

Chris: 
Punishment 



Example Flow Chart 



Debriefing Protocol 

 Timing is critical -- do not attempt before 
student has returned to calm 
 Format 
 What did I do? 
 Why did I do it (what did I want?) 
 What could I have done instead? 
 What do I need to do next? 



OAR 581-021-0062 

 

 

• Effective September 1, 2007, school 
district boards must establish written 
policies and procedures on the use of 
physical restraint and seclusion. 



These policies and procedures must 
include, at a minimum: 

• A) The use of physical restraint or 
seclusion only: 
As part of a behavior support plan when 

other less restrictive interventions would not 
be effective and the student’s behavior 
poses a threat of imminent, serious, physical 
harm to the student or others 
 



In an emergency by a school 
administrator, teacher, school employee 
or volunteer as necessary to maintain 
order or to prevent a student from 
harming him/herself, other students 
and school staff or property 



B) The use of physical restraint and /or 
seclusion may be used only for as long 
as the student’s behavior poses a threat 
of imminent, serious physical harm to 
the student or others 

 
C) Any room used for seclusion of a 

student must allow staff full view of the 
student in all areas of the room, and be 
free of potentially hazardous conditions 
such as unprotected light fixtures and 
electrical outlets 



 
 

• D) There is a provision that staff will 
continuously monitor a student’s status 
during physical restraint and/or 
seclusion 
 

• E) The training program(s) or system(s) of 
physical restraints and seclusion selected 
for use in the district is identified and 
must include behavior support, 
prevention, de-escalation, and crisis 
response techniques 
 



F) A provision that only staff who are 
current in the required training …..will 
implement physical restraint or 
seclusion with a student except  

G) Verbal or written notification of 
parents or guardians follows the use 
of physical restraint or seclusion by 
the end of the day the incident 
occurred 

 



• H) Within two school days of use of 
physical restraint or seclusion, there is 
a documented debriefing by 
appropriate staff, including staff 
involved in the restraint or seclusion 

 

• I) Documentation requirements 



• Educational programs that are 
located in facilities subject to 
different rules regarding use of 
physical restraint and seclusion, 
such as long-term care and 
treatment programs, youth 
detention education programs and 
youth corrections education 
programs, are not subject to these 
rules. 



Contact Information 

 Brianna Stiller 
 stiller@4j.lane.edu 
 (541)790-7816  

 Kim Reinhardt 
 reinhardt_k@4j.lane.edu 
 (541)790-4900  
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